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Welcome to the CEPA Spotlight on Undergraduate Research!

Our research centre, the Centre for Education and Policy Analysis (CEPA), is 
framed around interdisciplinary interests in values-led education across all sectors 
and phases and is aligned with issues of equality and diversity in our research 
emphasis on social justice within education and broader society. Our students are 
important members of this research community.

We encourage students to attend CEPA research seminars and participate in our 
research training workshops. We are keen to see the excellent research undertaken 
by our students reaching the widest possible audience through publications such 
as this, through the CEPA Policy Brief competition and through mentoring students 
who want to develop their dissertations into published research articles.

Our aspiration at the University is to develop Hope Education Professionals with 
a sense of vision, initiative and purpose in education who understand the social 
pressures on education and the role they can play in improving education in 
different contexts. In these contributions you will see that sense of vision, initiative 
and purpose is very evident in our student community. We hope you enjoy!
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Law and affirmative action in 
universities in the U.S.A.
 
Karla Green, third year Single Honours Education student 
discusses her third year dissertation on the impact of affirmative 
action in universities in the U.S.A.

Media attention on police brutality 
against African Americans, thanks to 
organisations and movements such as 
‘Black Lives Matter’, has led to rising 
awareness of the various levels of 
racism that exist in the U.S.A. This was 
partly the inspiration for my dissertation 
on the effect of US laws on affirmative 
action policy in universities in the 
country. 

Burstein explains that “Affirmative 
action occurs whenever an organisation 
devotes resources (including time and 
money) to make sure that people are 
not discriminated against on the basis 
of their gender or their ethnic group.” 

(Crosby, Iyer and Sincharoen, 2006). 
Affirmative action is one of the ways 
the US is trying to combat racial and 
socioeconomic inequalities that exist in 
their education system and which leads 
to African Americans and low income 
students being less likely to attend 
college than their wealthier and white 
and Asian peers. As Hinz and Braxton 
(2013) have argued, “low income, 
African American, and Hispanic students 
are less likely to enrol in college than 
middle class, white and Asian students. 
They are also less well academically 
prepared for higher education, on 
average, when they enrol.” 

Despite affirmative action policies in America, more needs to done to increase 
 the number of students who have been traditionally excluded from higher education
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While completing my dissertation on the 
impact of US law on affirmative action 
policy at the University of Texas at 
Austin and the University of California, 
one of my findings was that despite 
the many measures the University of 
California take to increase their African 
American student population, there is 
still some way to go to increase the 
representation of African American 
students at the institution. At the 
University of California, for example, 
one affirmative action policy has 
been to make it more straightforward 
for students who attend community 
college for the first two years of 
their degree to then transfer to the 
University of California. This helps 
some African American students who 
attend community college if they are 
unable to afford to attend university 
for 4 years. Nevertheless, this policy 
alone has not removed enough barriers 
to African American attendance at the 
university, since participation among 
this demographic still remains modest: 
“According to data from the National 
Center for Education Statistics (2008), 
African Americans comprised less 
than 3% of undergraduates at both the 
University of California, Berkeley and 
UCLA in Fall 2006.” (Shaun R. Harper, 
Lori D. Patton and Ontario S. Wooden, 
2009).

I also found that while the use of 
affirmative action to help ethnic 
minorities and working-class students 
is criticised by some on the right, 
these critics do not equally criticise 
colleges that use athletic preference 
and legacy admissions that advantage 
such students in university admissions. 
Investigators at Pew Research Center 
have found that “Today, about half (52%) 

of Republicans and Republican learners 
say these [anti-racist affirmative action] 
programs are a good thing, while 39% 
say they are a bad thing. In 2014, 
Republican views were divided (46% 
good, 47% bad).” Yet, according to 
college data, on a 1600 point SAT scale, 
“for athletes, the advantage was 200 
points, and legacies it was 160 points” 
(Massey and Mooney 2007).

The last finding of my dissertation I 
will discuss is the impact of the Texas 
top 10% rule. According to this rule, 
every high school senior who is in the 
top 10% of their graduating class are 
offered a place at a higher education 
institution in Texas. The introduction 
of this policy had a negative impact 
on their ethnic minority populations. 
“Results show that both fall-to-fall 

“despite the many 
measures the 
University of California 
take to increase their 
African American 
student population, 
there is still some 
way to go to increase 
the representation 
of African American 
students at the 
institution”
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freshmen retention and six-year college 
graduation of second-decile minority 
students decreased, respectively, by 
2.4 and 3.3 percentage points.” (Cortes 
2010) However, the policy did have a 
positive impact on students’ admissions 
for Texans from rural and small towns 
which as a group was underrepresented 
in Texas universities: “Using 18 years 
of administrative data to examine 
sending patterns, we find a sizeable 
decrease in the concentration of flagship 
enrolees originating from select feeder 
schools and growing shares of enrolees 
originating from high schools located in 
rural areas, small towns, and midsize 
cities, as well as from schools with 
concentrations of poor and minority 
students” (Long, Saenz and Tienda 
2010).

In conclusion my study shows that 
there have been some successes of 
affirmative action policies for ethnic 

minority students. However, some right 
wing critics focus on criticizing the small 
advantages minority students receive 
with less criticism of the advantages 
offered to athletes and legacy students 
in university admissions in the U.S.A. 
This suggests that the interests of 
traditional students continues to be 
prioritised by some over the interests 
of students who have been traditionally 
excluded from higher education, and 
more needs to be done to address this 
issue. 
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Virtual learning and the 
pandemic.
 
Elle-May Renvoize, third year Single Honours Education student 
reports on her third year dissertation that focused on digital 
learning, drawing on her own experiences at Hope during the 
Covid-19 Pandemic, and beyond.

If someone said to me that education 
would become completely virtual a few 
years ago I would not have believed 
them. However, this idea soon became 
our reality when the world was under 
siege by the coronavirus. Education 
was truly thrown into the deep end of 
the virtual classroom with little to no 
experience. This rapid shift affected 
many learners and educators, I was one 
of those also affected during this time. 
My education was under an immense 
amount of strain, I struggled with my 
workload and had the pressures of 
the importance of third year weighing 
me down. Completing my dissertation 

during a global pandemic was not 
something that I signed up for and this 
was a view shared worldwide. Not only 
did I have all this on my mind but my 
original dissertation idea unfortunately 
could not go ahead as planned. This 
meant a last minute change with limited 
choices as to how I would carry out my 
research. This initially sparked my idea 
for my dissertation: what better way 
to write about something than to write 
about something that I had personal 
experience in and that was so current.

The virtual classroom became an asset 
to education, without its existence 
learning would not have been able 

Despite affirmative action policies in America, more needs to done to increase 
 the number of students who have been traditionally excluded from higher education



to go ahead. The growth of virtual 
learning during the pandemic has been a 
monumental moment for education and 
it proved that education goes beyond 
the physical structure of a classroom: 
“...what the sector is in the middle of 
doing is extraordinary” (Young-Powell, 
2020). I would not have been able to 
complete my final year without the aid 
of the virtual classroom. For example, 
all my classes were now online and with 
the aid of video chatting servers I was 
able to communicate with my tutors and 
participate in lessons from a distance. 
The virtual classroom has allowed 
educators to gain this new perspective 
on how we could teach future learners. 
This new found method of learning has 
truly broken free of the traditional ways 
of education and could mean a complete 
change of appearance for education in 
the future.

All this is not to say that virtual learning 
does not come with limitations. There 
is still concern over the importance of 
the real classroom and how it plays a 
key role in learners’ socialisation. “…
learners studying at a distance can still 
suffer from a sense of isolation and 
disconnect which can adversely affect 
their performance” (Falloon, 2011. 
Pg, 439) it simply cannot replicate the 
emotional connection that comes with 
socialising in person. The limitation of 

social interaction results in withdrawal 
and learners can become isolated. Many 
learners across the globe have been 
experiencing exactly this and many have 
said that they wish education to return 
back to normal as soon as possible.

However could this be the new facelift 
of education? Is normality even possible 
after this rapid adjustment to the virtual 
class-room? Despite the consideration 
of the disadvantages, educators may 
incorporate this new way of learning 
into more traditional methods. The 
appearance of education will be forever 
changed and we can no longer go back 
to old methods, time “...will determine 
whether and how online education 
develops an opportunity for the future” 
(Govindarajan and Srivastava, 2020). 
We must move forward to use these 
new online approaches so that this time 
spent perfecting the virtual classroom 
for a better learning experience is not 
wasted. 
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The need for a compulsory 
uniform policy in the U.K.
 
Emma Moriarty, second year Dance and Education student, shares 
her research blog that calls for a compulsory uniform policy the 
U.K.

Can school uniform reduce judgemental attitudes between students?

School uniform, and whether or not 
a compulsory policy surrounding it 
should be implemented across schools 
in the U.K, has been the topic of many 
debates in recent years (Gereluk, 
2007). This essay will argue that the 
Department for Education (DfE) should 
enforce a policy requiring all schools 
to have a uniform policy in place. To 
provide context, this article will first 
explain the powers the DfE have and 
their current stance on the situation. 
Following this, an explanation into 
the recommended policy will be given 
which includes the values that underpin 
it. Finally, a critical approach will be 
taken to solve some of the potential 
counterarguments against implementing 
this policy. 

The DfE is the government body 
responsible for children’s education, 
which includes early years, schools 
and higher and further education 
institutions (Whitty, 2006). Therefore, 
their documents and policies determine 
the way in which schools must conduct 
themselves. Currently, there is no 
legal obligation for schools to adopt a 
compulsory uniform policy. It is stated 
in the DfE’s guidance document for 
schools that, “it is for the governing 
body of a school to decide whether 
there should be a uniform policy and 
if so, what that should be” (Gereluk, 
2007, p.644). However, as the document 
progresses, it is also stated that the 
DfE, “believe uniforms play a valuable 
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role in contributing to the ethos of a 
school and setting an appropriate tone” 
(Department for Education, 2013, p.4). 
Thus, it is clear that although there is 
no policy in place, the DfE recognise 
that uniform policies are beneficial to 
schools. Furthermore, it must be argued 
that implementing a policy wouldn’t 
cause too much disruption as currently 
over 90% of schools in the U.K already 
implement a compulsory uniform policy 
(Gentile & Imberman, 2012). Moreover, 
of these schools 9 out of 10 teachers 
have reported that uniforms positively 
impact pupils’ behaviour (Gentile & 
Imberman, 2012). Additionally, it has 
been further proven through research 
that uniforms, not only promote, “a 
positive association between wearing 
uniform and professionalism, (Baumann 
& Krskova 2016, p.1010)” but that they 
also, “indicate a sense of belonging 
or membership of a group in a social 
environment which isn’t as clear in 
schools without a uniform policy 
(Baumann & Krskova 2016, p.1010).” 
However, to be able to fully justify 

any recommendation, one must first 
elaborate on the policy suggestion itself. 

To decide to enforce a compulsory 
school uniform rule across all schools 
would be considered a value judgement, 
as it would be implemented on the basis 
of aiming for improvement (Brighouse, 
et al., 2016). As mentioned, the purpose 
of this essay is to recommend that all 
schools adopt a uniform policy. However, 
this does not mean uniforms should be 
branded or crested as this has been 
proven to inflict unnecessary costs and 
stress onto families, “I have been having 
sleepless nights worried about the costs 
of uniforms, there is no need for specific 
brands,” (Emma Martin [Parent] quoted 
in Ferguson, 2019, p.15). Instead, the 
proposition would be to encourage 
schools to adopt a cost-effective policy 
which allows parents the freedom to 
shop at local clothing shops for their 
child’s uniform, which has been found 
to be a successful approach (Gentile & 
Imberman, 2012).

In 2015, HM Treasury proposed 
legislation to pledge that the 
government would ensure best value 
deals on school uniforms where 
applicable (Osborne, 2015). Although 
the legislation wasn’t adopted, the 
research behind the proposal found that, 
“analysis show parents and carers are 
significantly less likely to report financial 
hardship when schools allow them 
to purchase uniforms from a variety 
of suppliers” (Osborne, 2015, p.15). 
Thus, whilst the colour and style of the 
uniform would still be decided by the 
schools and/or their governing body, 
this paper recommends that all uniforms 
be affordable, and available in a range 
of shops. Furthermore, to suggest a 
policy, thought must be given to how a 

“many students … 
spoke of how having 
a uniform was less 
pressurising as then 
[with a uniform] they 
couldn’t be judged 
on the clothes they 
wore to school and any 
element of competition 
is eliminated”
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decision will impact students and their 
attainment of educational goods which 
can be defined as knowledge, skills and 
attitudes (Brighouse, et al., 2016). Thus, 
the belief behind this recommendation 
to the DfE is that whilst, “values are 
often in tension” (Brighouse, et al., 
2016, p.4), ensuring each child is 
dressed in the same uniform, would 
encourage an environment where there 
are no pressures regarding what to 
wear, or what not to wear to school 
(Gereluk, 2007), which ultimately 
results in less distractions, allowing 
for a greater focus on education and 
attaining significant educational goods 
themselves. However, be that as it 
may, one counterargument which 
was originally prompted by students 
themselves and has since become the 
argument of many academics, is that 
uniforms restrict the ability to have a 
sense of individualism, which is the final 
issue this paper will address (Castro, 
2012).

This idea that uniforms hinder students 
in being able to express themselves 
is also supported by academic author 
Jill Hamilton who writes of how, 

“uniforms can be seen as an effort to 
violate students’ rights to freedom of 
expression” (Hamilton, 2008, p.97). 
However, a headteacher at a school in 
London responded to this statement 
by identifying the many alternative 
ways in which a student can express 
themselves in school, “any child can 
express their identity whilst wearing a 
uniform, in my opinion.. through sports, 
or music, or art or dance, through 
discussions and debates in class, I 
don’t believe conforming to a uniform 
means compromising one’s individuality 
and personality” (Denny, 2011, p.97). 
Additionally, Denny noted how many 
students he interviewed spoke of how 
having a uniform was less pressurising 
as then [with a uniform], they couldn’t 
be judged on the clothes they wore to 
school and any element of competition 
is eliminated (Denny, 2011). Finally, a 
significant point that must be raised 
is how in a country that is aiming 
for a meritocratic education system 
(Gillborn, 2005), where social class still 
causes many issues on the attainment 
of education (Nahai, 2013), there is 
certainly no room for additional ways 
to highlight the social class in which a 
student is from which could be done 
through judgement of one’s clothes 
(Cregan, 2012).

To conclude, this essay has not only 
provided an explanation as to why it 
recommends that the DfE ammend their 
current policy to enforce a compulsory 
uniform policy across all schools in 
the UK, but it has also given insight 
into some counterarguments and why, 
despite these arguments, a compulsory 
uniform policy would still benefit 
students, teachers, and the education 
system overall. 

“whilst the colour and 
style of the uniform 
would still be decided 
by the schools and/or 
their governing body … 
all uniforms [should] be 
affordable, and available 
in a range of shops.”



On the benefits of universal 
free school meals
 
Hope Silvester, second year Education and Special Educational 
Needs student, shares her research blog explaining why universal 
free school meals would be a significant improvement on the 
limited provision available currently.
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Could universal free school meals increase 
students’ understanding of food options?

This piece will explain why the 
expansion of free school meals is a 
current and contentious issue. It will 
be recommended that the government 
should ensure all primary aged pupils 
have access to free school meals. 
Reducing stigma, discrimination and 
improving the student’s diet are some 
of the many benefits. The contending 
opinions that universal free school meals 
would be too costly will also be framed. 

Power over policy and legislation 
changes is held by the government and 
therefore this piece calls for the law to 
be revised with the recommendations 
stated. Benefits of universal free school 
meals could then be seen sooner. 

Free school meals provide children with 
one hot and healthy meal every day, 
whilst they are in school. This then 
ensures every child is fed each day with 
meals that are held to high nutritious 
standards (Belgutay 2014). The U.K. is 
currently struggling with the increasing 
childhood obesity rates; therefore, 
providing children with a “delicious 
and nutritious”, (Belgutay 2014) meal 
each day, will lead to improvements in 
children’s diet, then more likely to be 
carried through to adulthood, ultimately 
promoting a healthier population. It 
has been found that introducing these 
healthy meals directly effects what 
foods children bring into school for their 
packed lunches: Free school meals has 
sparked an interest in healthy food 
options (Naughton 2014). This implies 
that free school meals offer a culinary 
benefit for students, and increased 
awareness of the variety of food options 
and health benefits of different types 
of food. These values should be seen 
as important to the government, the 
understanding of healthy living has the 
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potential to save the government money 
in the long term. This saving will be seen 
in the reduction of spending on diet 
related health issues.

It is also important to address the key 
opposing argument for universal free 
school meals which is the additional 
cost it would have for the government. 
Providing school meals for students 
whose families can afford them is also 
seen by some critics as a ‘waste’. The 
cost of a school meal is £2.30 currently, 
“extending free meals to all primary 
children would cost the government 
around £800 million per year” (Dearden, 
L. & Farquharson, C. 2017). This does 
not include the additional costs that 
would likely be needed to “renovate 
school kitchens and cafeterias to 
provide additional meals”, these 
costs would be one-time investments, 
however they would need to be paid 
upfront. According to Dearden, L. 
& Farquharson, C. (2017) this could 
add “as much as £270 million”. It is 
important to remember that children’s 
health and educational achievement 
could be positively affected if these 
costs were met by the government. 
Alternative opinions to universal school 
meals are expressed by Goddard, V. in 
Ferguson, D. (2020) who states that 
having universal free school meals 
“is not the best use of that money” 
suggesting that the most deprived 
children should be the only ones to 
access the provision. This opinion also 
suggests that not every primary school 
aged child school have access to the 
benefits of free school meals by not 
introducing the scheme universally.

Scotland has previously introduced 
free school meals to all early year 
pupils in classes P1- P3. Positive 

impacts have been reported including 
attendance, behaviour within school 
and improvements on the general 
school community (Beaton, M. et al. 
2014). Leading on from this, building a 
community where there is less stigma 
and more understanding amongst 
pupils will prove to be a long-term 
benefit, as the previous ideas around 
deprivation and need will be removed 
when all children are provided with 
free school meals. It is a common 
misconception that free school meals 
are only beneficial to those students 
from deprived backgrounds, however 
neglect and food deprivation can affect 
any students, no matter what social 
class they fall into. Stannard, J. in 
Ferguson, D. (2020) rightly highlights 
“If the benefit is not universal, children 
will always slip through the net.” By 
making school meals free and universal, 
no student loses out, and the Stigma 
previously attached will also no longer 
exist as every student is receiving the 
same provision, irrespective of their 
social class. By providing all primary 
aged pupils with this provision the 
government would be giving the next 
generation the best start; teaching 
them equality and fairness, whilst also 
ensuring no one misses out and is 
burdened by going hungry, or stigma 
from peers. School uniform is based on 

“free school meals offer a culinary 
benefit for students, and increased 
awareness of the variety of food 
options and health benefits of 
different types of food. These 
values should be seen as important 
to the government”
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the same logic of equality and fairness.

Most UK schools have uniforms to 
eliminate any stigma and create one 
body of equals who all are held to 
the same standard. The school meals 
programme has the same intended 
outcomes and includes potential health 
and academic benefits. Consequently, 
those that argue against universality of 
school meals would also therefore be 
arguing against a school uniform. The 
social impact of a shared lunch and time 
for language and social development 
is also of benefit in a time of fractured 
mealtimes and reduced physical 
interaction. 

The current system is encouraged to 
make changes to accommodate every 
pupil in all primary schools across 
the UK. The evidence from previous 
studies and other governments who 
have adopted similar policy changes, 
shows the vast potential benefits for 
pupils in all aspects of their life, not 
just education. Although this essay 
calls for the government to introduce 
universal free school meals for students 
at lunch time every day, there could 
be a progression towards this goal, 
that would consider the large upfront 
costs the lunchtime meals would 
require. Dearden, L. & Farquharson, 

C. (2017) recognise the benefits of 
primarily offering free breakfast clubs 
as a “cheaper and more effective way 
to improve both education and health 
outcomes.” However universal lunchtime 
meals are preferred in the long term 
as students are not required to be in 
school for breakfast clubs and therefore 
some pupils wouldn’t be able to benefit 
from this. So, the call to the UK 
government for free school meals is still 
encouraged and favoured overall and so 
any developing changes should not be 
accepted as the long-term solution.

Finally, the suggestion of expanding 
on the current system, where students 
up to Year 2 already receive Free 
School Meals, is not new and has been 
promised by the Labour Party, who 
recognise the health and attainment 
benefits the provision could have. 
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AN EXPLORATION OF FACTORS AFFECTING PARENTAL SCHOOL CHOICES IN A 
NORTH WEST LOCAL AUTHORITY. 

SARAH EARNSHAW

This study explores the variety of factors affecting parental primary school 
choices within a Local Authority in the North West of England in order to 
understand the decision-making process and whether this varies depending on 
a family’s ethnic or social class background. The responses from 96 parents to 
an electronic questionnaire, representing six schools, were analysed alongside 
the experiences and opinions of two headteachers and a School Effectiveness 
Lead, employed by the Local Authority. The mixture of qualitative and 
quantitative data was analysed using appropriate methods and the findings 
revealed that most parents viewed their school choice decisions as critically 
important in order to optimise their children’s future life chances. Although 
parents typically accessed information relating to Ofsted performance and 
academic achievement, many relied upon building a picture of a school’s 
reputation using information passed on by word of mouth. The findings also 
highlight how racial and social class differences exist regarding parental 
approaches to the primary school admissions process, which show how 
disadvantaged groups encounter barriers that ultimately influence their decision 
making and limit choice. The outcomes concur with existing research which 
identify that changes within government policy relating to school admissions 
could be made, in order to promote race and class integration in areas of 
segregation. 
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NUDGES IN EDUCATION, A NEW AND INNOVATIVE WAY TO IMPROVE POLICY 
RECEIVERSHIP, OR A NEW AND COVERT FORM OF SOCIAL CONTROL? 

KIM BRIMBLE 
Since the 1980’s the UK government has implemented policy changes derived 
from the learnings of behavioural economics in many aspects of society whilst 
pedalling ideologies of neo-liberalism and marketisation. This project aims to 
determine where the theory of Nudge sits within the context of education. 
Is nudge aiming to converge values within society for greater receivership of 
policies or is nudge an obvious choice to ensure those greatly disadvantaged 
by poor choices are aided to make better choices to enable equality, whilst 
preserving the libertarian nature of the UK society, or is there an alternative? 
Is an intervention that gives individuals skills for life, those that prioritise 
education and bettering those skills a better option? Answering such a question 
proved to be complex and difficult to determine. There seems to be no clear 
answer to this question but rather there is a place for both nudge and boosts 
within the education system but there needs to be more transparency in the 
purpose of the intervention in order to both preserve liberties and ensure the 
best intervention is used to gain maximum effect. 

CLASS DOJO: CLASSROOM MANAGEMENT OR SURVEILLANCE GONE TOO 
FAR? A QUALITATIVE STUDY OF TEACHER PERSPECTIVES. 

SARAH JOYCE

With ever-developing technology in schools and classrooms, it is no surprise 
that such an app has been made to help teachers manage their classrooms and 
their student’s behaviour. Research carried out by Horner at al. (2009) suggests 
that effective classroom management sets a foundation for students’ academic 
success. Of course, this would lead to a variety of apps with similar intentions. 
Further research provides evidence that effective classroom management can 
also have a positive impact on teachers’ work environments (Bradshaw et al, 
2008). With these positive enhancements, it may be easy to become reliant 
on classroom apps to support school life. This dissertation explores the other 
possible impacts these apps, specifically Class Dojo, can have on school life, 
for both teachers and students.
The overall surveillance of children in school is increased through such apps as 
Class Dojo, often with the intention of praising good behaviour, but unwittingly 
increasing surveillance to do so. This study explores teachers’ perspectives on 
these technologies, the Class Dojo app and the increased surveillance that it 
may cause. 
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AN INVESTIGATION OF HOW ‘WHITE SUPREMACY’ WAS PORTRAYED IN 
SCHOOL HISTORY TEXTBOOKS USED IN THE US SOUTH BETWEEN 1925-
1935. 

MOLLY O’KEEFE

This study investigates two United States history textbooks from the early 
twentieth century, in the attempt to understand how white supremacy is 
displayed to young people. The study explores racial representations and ideas 
of ‘whiteness’, together with secondary literature to see ways in which white 
supremacy is exhibited in the texts. The key findings in both sources are the 
prevalence of white power and hierarchy, and identity and representations. The 
ways in which white power is presented in both sources is discussed, alongside 
secondary sources, to attempt to understand views and norms of society at this 
time in history. Following this, the creation of an exclusive white identity, and 
how the representation of racial groups contributed to the racial hierarchy, is 
explored. 

BLURRED LINES: YOUNG PEOPLE’S MENTAL HEALTH; WHERE DO THE 
RESPONSIBILITIES OF EDUCATION END AND THE NHS BEGIN? 

LISA FARNHILL

‘Childhood should be the happiest time in a person’s life, yet for thousands 
of children who develop mental illness in childhood or adolescence, the reality 
can be very different.’ is the powerful opening to the ministerial foreword 
of the response to the consultation on ‘Transforming children and young 
people’s mental health provision: a green paper’ (Department for Health and 
Department for Education, 2017, p.1). This research explores the impact of 
the implied declining mental health (MH) of young people, ascertaining what 
support is available, considering whether as the green paper suggests, it is 
insufficient whilst uncovering the opinions of educators, outlined as a crucial 
element in the strategy within the response, yet whose opinion is seemingly 
absent from the evidence base used to determine it. 



CRITICAL LITERACY AND CRITICAL DISCOURSE ANALYSIS: THE CASE STUDY 
OF THE HILLSBOROUGH DISASTER. 

SEAN ATKINSON.

This study investigates the discourse used in three different tabloid articles to 
represent the working-class. The articles focus on the Hillsborough disaster 
and the extent to which the Liverpool fans were responsible for the death of 96 
people. The discourse is analysed through Critical Discourse Analysis (CDA), 
using the analytical categories of Fairclough to highlight how tabloids can exert 
power irresponsibly. The analysis of text shows how different tabloid companies 
have different political agendas to try and influence public opinions. The findings 
show how CDA can be used alongside Critical Literacy programmes to expose 
power relations across society by making people conscious of power imbalance. 
By being conscious, people can make decisions that impact society and resist 
oppression from those in positions of power.
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