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CEPA is a forum for intellectual and research collaboration which is framed through
four interdisciplinary research programmes oriented to overarching themes of
ethos, values and social justice in education.
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Collectively the CEPA research programmes demonstrate sustained
interdisciplinary interest in values-led education across all sectors and phases. Our
research is aligned explicitly with issues of equality and diversity in our research
emphasis on social justice both within the academy and broader society. Social
justice in schools, communities is a major focus of our research and our research
interrogates the languages of inequality and contemporary trends towards
character education, resilience-driven education policies in underachieving parts
of the UK and elisions of securisation and education policies. Within the academy,
our research explores contemporary studenthood and academic professionalism
as impact by contemporary metrics, discourses of excellence and national funding
policies shaping access to undergraduate and graduate education. Normative
evaluative work considers what pedagogic practices in schools are morally
acceptable, culturally inclusive and sustainable and our work within the teacher
education programme examines the broad range of factors shaping educational
success.

Higher Education
Bartram, B., Hathaway, T. and Rao, N. (2018) ‘Teaching Excellence’ in
Higher Education: A comparative study of English and Australian academics’
perspectives, Journal of Further and Higher Education DOI: https://doi.org/1
0.1080/0309877X.2018.1479518
In the current higher education (HE) environment, indicators of ‘teaching
excellence’ (TE) are increasingly under the spotlight. The literature offers a
wide range of models and perspectives, but also highlights the need for greater
(comparative) scrutiny of the perceptions of those at the centre – staff teaching
across the disciplines in different countries. This article aims to contribute to
ongoing debates by investigating and comparing the views of 120 academic
staff teaching in one of two countries – England and Australia – in an attempt to
deepen our appreciation of their definitions and understandings. The findings from
this two-stage enquiry using online questionnaires and interviews indicate broad
commonalities in the ways in which academics define TE, centred on facilitative,
interactive pedagogy related to individual professional aspirations; they also reveal
widely shared reservations about the term’s legitimacy and institutional/marketised
(ab)use. As such, the findings offer policy-makers and institutions useful insights at
a time when TE definitions and metrics are growing global pre-occupations.
Budd, R., O’Connell, C., Yuan, T., Ververi, O. (2018) The DTC Effect: ESRC
Doctoral Training Centres and the UK Social Science Doctoral Landscape.
Liverpool: Liverpool Hope University Press.
In 2009, the Economic and Social Research Council announced a significant change
in the way that it supported doctoral training in the UK. Rather than awarding
recognised status and a set number of funded doctorates to individual university
departments, it called for the establishment of doctoral training centres (DTCs)
and doctoral training units (DTUs). It received fifty-seven applications involving 98
institutions, but a Government Spending Review in 2010 cut the ESRC’s funding,
and subsequently only twenty-one DTCs (and no DTUs) were awarded. Our
research explored the potential impact of this policy outside the ESRC circle – as
well as how it was experienced by those within it. Starting in the summer of 2016
we interviewed 60 senior academics, research managers, and doctoral students
and analysed HESA data on doctoral numbers. It seems that DTCs as a policy
solution did not really work – at least according to our study. In addition to even
further dividing the sector into haves and have-nots, there are potentially serious
social justice implications with respect to access to doctorates. Organisationally, it
is perhaps the case that, as a new policy, expectations were too high. At the same
time, though, aspects of its implementation did hamper its chances of success.

Hosein, A., Rao N., Kinchin I., and Yeh C. S.-H. (2018) Academics’
International Teaching Journeys: Personal Narratives of Transitions in Higher
Education, London: Bloomsbury ISBN 9781474289795
Academics’ International Teaching Journeys provides personal narratives of nine
international social science academics in foreign countries as they adapt and
develop their teaching. The team of international contributors provide an invaluable
resource for other academics who may be exposed to similar situations and may
find these narratives useful in negotiating their own conflicts and challenges that
they may encounter in being an international academic. The narratives provide
a fascinating reference point and a wide range of perspectives of teaching
experiences from across the world, including Europe, Australia, North America
and the Caribbean. The book offers a timely spotlight on contemporary issues
of globalisation that many higher education institutions around the world may
encounter. It contributes to the originality of constructing new knowledge in the
field of transnational higher education - a modern phenomenon which will be
increasingly prominent in the current and next generation in the globalised higher
education contexts.
O’Connell, C (2018) Examining differentiation in academic responses to
research impact policy: mediating factors in the context of educational
research. Studies in Higher Education. DOI:10.1080/03075079.2018.1447556
This article examines responses to a new impact indicator introduced to the
UK Research Excellence Framework (REF). While analysts have pointed to
opportunities in impact policy for educational research as a field, the requirement
to demonstrate impact beyond the academy poses challenges for research relating
to higher education. The study illustrates forms of research used to demonstrate
impact in, and on, HE. Through narratives of respondents engaged in HE-related
research, the study indicates ways research practices are influenced by the impact
indicator. The analysis demonstrates greater diversity in forms of research used
to demonstrate impact than portrayed in earlier studies. Formulaic responses to
impact are evident in some institutional contexts, which reify particular forms of
research. In other cases, respondents portrayed a re-framing impact in ways that
resonate with research orientations within the local context. An argument is made
for a relational approach to policy interpretation in local organisational contexts.

Rao, N., Mace, W., Hosein, A. and Kinchin, I. M. (2019) ‘Pedagogic
Democracy versus Pedagogic Supremacy: Migrant Academics’ Perspectives’
in Teaching in Higher Education https://doi.org/10.1080/13562517.2019.159
6078
This paper investigates the underexplored area of othering of migrant academics
within their teaching context. Nine personal narratives of migrant academics’
teaching were analysed qualitatively for indications of pedagogical othering.
Migrant academics indicated the need to align their own pedagogic values and
practices with that of their host institutions they work in as they felt their own
values and practices were considered less desirable. We argue, from a Gramsci’s
hegemonic perspective, that the pedagogic adaptation by migrant academics aimed
at improving student learning is not problematic in itself, but more problematic is
the inequality of opportunity for migrant academics to contribute to pedagogical
decisions which can meaningfully influence the departmental culture. Lack of
pedagogic democracy where the ‘home’ academic environment has a monopoly
of knowledge and a hegemonic position regarding learning and teaching can
compromise the student-learning experience by limiting articulation of alternative
pedagogical perspectives by the migrant international academics.
O’Connell, C.,O’Siochru, C & Rao N (2019) Academic perspectives on
metrics: procedural justice as a key factor in evaluations of fairness, Studies
in Higher Education, DOI: 10.1080/03075079.2019.1643306
The research literature emphasises the emergence – in the English context
particularly – of performative accountabilities associated with metrics-based
evaluation. Recent studies observe uneven effects of such evaluations at
organisational level. This UK-based study examines academics’ perceptions of
the fairness of organisational accountabilities, drawing on organisational studies
literature to identify dimensions of organisational justice. A cluster analysis
identified four groups varying in their perceptions of procedural justice (fairness
of organisational processes associated with metrics) and distributive justice
(performance consequences of metrics). Exploring the responses further, interview
respondents emphasised greater concerns with procedural justice and greater
variability in accountability practices relating to research metrics than with teaching.
In groups where procedural justice was evaluated more positively, academics
saw metrics being applied in ways aligned with valued research and teaching
enhancement practices. The study draws attention to institutional practices that
contribute to academic perceptions of fairness and increased alignment between
organisational and individual goals.

Wood, M. and Su, F. (2019) Parents as “stakeholders” and their conceptions
of teaching excellence in English higher education. International Journal
of Comparative Education and Development, 21(2), 1-13. https://doi.
org/10.1108/IJCED-05-2018-0010
The purpose of this paper is to explore parents as “stakeholders” in higher
education in England and how they perceive teaching excellence. The study
adopted a qualitative research design using an interpretative approach through
which the authors aimed to develop understandings of parents’ perspectives as
higher education “stakeholders”. The empirical data were gathered via focus group
interviews and an online survey with 24 participants in the UK. This study found
that the majority of parents wished to be treated as an important stakeholder group
in higher education. Parent participants perceived that teaching excellence could be
evidenced through indicators and measures, for example, the design and delivery
of the courses, progress measures, contact hours, speed of return of marked work,
graduate employability and so on. They also saw value and significance in the
students’ exposure to ideas and perspectives not previously experienced, in zeal
and passion in the teaching, and in an academically nurturing, understanding and
supportive pedagogical relationship between academic and student.
This study uncovered some apparent tensions, contradictions and challenges
for parents as stakeholders in higher education, for example, in reconciling the
co-existence of their desire to be involved and engaged with scope for students
to be formed as independent young adults. Parents’ desire to measure teaching
excellence is also compounded by their concern that excellent teaching is thereby
reduced to a box-ticking exercise. This study has implications for higher education
institutions wishing to engage parents as a stakeholder group in a meaningful way.

Philosophy, Education and Society
Hodgson, N., Vlieghe, J., Zamojski, P. (2018) Manifesto for a Post-Critical
Pedagogy. Punctum Books. Punctum Books.
The belief in the transformative potential of education has long underpinned critical
educational theory. But its concerns have also been largely political and economic,
using education as the means to achieve a better - or ideal - future state: of
equality and social justice. Our concern is not whether such a state can be realized.
Rather, the belief in the transformative potential of education leads us to start from
the assumption of equality and to attend to what is “educational” about education.
In Manifesto for a Post-Critical Pedagogy we set out five principles that call not for
an education as a means to achieve a future state, but rather that make manifest
those educational practices that do exist today and that we wish to defend.
Hodgson, N., Vlieghe, J. and Zamojski, P. (2018) ‘Education and the Love
for the World: Articulating a post-critical educational philosophy’, Foro de
Educación 16 (24), pp.7-20.
Sharing with critical pedagogy the belief that there is no necessity in the given
order of things, and that we can always begin anew with the world, the postcritical educational philosophy articulated here seeks to overcome the internal
contradictions of this paradigm by positing an affirmative, educational approach
to educational philosophy. This understands education not as political action, as
in critical pedagogy, working in the name of emancipation, but rather, following
Rancière, assumes an equality of intelligences as a starting point from which the
world can be set free for the new generation. This entails a pedagogy founded on
an attitude of unconditional love both of the world and of the new generation, in
the Arendtian sense. In this article we formulate a set of principles that articulate
what such an affirmative attitude consists of: striving for pedagogical hermeneutics
(rather than defending a hermeneutical pedagogy); adhering to a principled
normativity (rather than to a procedural one); taking education to be for education’s
sake (rather than for extrinsic goals such as global citizenship); and starting from a
passionate devotion to what is good in the ‘here and now’ (rather than by a hatred
of the world in expectation of a utopia that is never to come).
Hodgson, N and Ramaekers, S (2019) Philosophical Presentations of Raising
Children: The Grammar of Upbringing, Palgrave Macmillan. ISBN 978-3-03012539-4 ISBN 978-3-030-12540-0 (e book)https://doi.org/10.1007/978-3030-12540-0
This book uses contemporary film to articulate a philosophical account of raising

children. It forms part of a revaluation of the parent as a pedagogical figure,
which stands in contrast to the instrumental accounts dominant in contemporary
‘parenting’ culture. Hodgson and Ramaekers use film in order to offer an affirmative
account of the experience of raising children, as a presentation of those inevitable
aspects and experiences that upbringing is: the initiation into language and the
world; the representative nature of the parent; and the maintaining of mundane
practices that constitute our shared culture and community. The films which are
discussed are taken as grammatical investigations and enable the authors to
develop an account of the use of film in education and as educational philosophy,
and to respond to each film’s invitation to articulate the existential dimensions of
raising children.
Ramaekers, S. and Hodgson, N. (2018) ‘Educational transformation and the
force of film: viewing Michael Haneke’s The Seventh Continent’, Philosophy
of Education Society Yearbook 2016.
In recent years, educational philosophy has sought new modes of inquiry with
which to respond to our current conditions. In light of the diagnosis of our being
immunized from the world and its problems, these experimental and empirical
practices often take their cue from Arendt’s call to find a way to move in the gap
between past and future. These experimental practices have used film-making
and film-viewing, in particular, as means to attend to the present and to counter
our immunization from it. The work of this article connects to this recent trend in
educational philosophy. The inquiry this article is based on arises out of our viewing
of the film The Seventh Continent, and the conditions of this viewing. We share
with these other engagements with film a concern with the possibility of (personal)
transformation and (societal) change and take seriously the idea of an “education
of grown-ups”3 as expressed by Stanley Cavell, in which change is conceived as
transformation of the self (what Cavell calls a continual search for a next self4),
or alternatively the idea of work on the self, as expressed by scholars such as
Michel Foucault and Ludwig Wittgenstein. This article sets out how we conceive of
(educational) transformation of the subject in relation to the viewing of the film The
Seventh Continent.
Ramaekers, S. and Hodgson, N. (2018) ‘Initiating children in language and
world: Learning from Dogtooth’, Philosophy of Education Society Yearbook
2017; http://hira.hope.ac.uk/id/eprint/2843/
We present here an account of how the depiction of childrearing in the film
Dogtooth is allegorical of how we protect children from, and initiate children in to,
the world. The film undeniably invites a political reading, or otherwise explanatory

account, due to its many disarming, weird, and straightforwardly shocking scenes.
Such as reading is not our aim. Drawing on Stanley Cavell’s account of initiation as
an expression of what we do when we “teach” children about the world, we focus
on the very particular vision of language presented in the film. Our account aims to
underscore the need for educational-philosophical analyses of upbringing as a way
to respond to the recasting of those relationships and practices as “parenting.” The
film asserts, albeit in a paradoxical way, something about raising children that goes
unnoticed in the predominant discourse of “parenting.”
Lundie, D. & O’Siochru, C. (2019) The right of withdrawal from
Religious Education in England: School leaders’ beliefs, experiences and
understandings of policy and practice. British Journal of Religious Education
(in press)
The right of parents to withdraw children from RE was conceived as a protection
for the rights of religious minorities at a time when Religious Instruction in the
community school was of a Christian confessional nature, this paper questions
whether this provision is still coherent or necessary for contemporary multi-faith
RE. Based on a survey of 450 headteachers and RE coordinators. Total of 70.5% of
participants believe that the right to withdraw is no longer required. Participants’
experiences of the right of withdrawal requests, such as the reasons given by
parents, were correlated to their views on the right to withdraw. Exploring the
roots of that belief in more detail we found that the majority of participants had
experienced withdrawal requests for various reasons, and a sizeable minority
(41.2%) had experienced requests to withdraw selectively from parts of RE. We
also found considerable confusion regarding the legal status of withdrawal requests.
Lundie, D & O’Siochru, C (2019) The right of withdrawal from religious
education in England: school leaders’ beliefs, experiences and understandings
of policy and practice, British Journal of Religious Education, DOI:
10.1080/01416200.2019.1628706
The right of parents to withdraw children from RE was conceived as a protection
for the rights of religious minorities at a time when Religious Instruction in the
community school was of a Christian confessional nature, this paper questions
whether this provision is still coherent or necessary for contemporary multi-faith
RE. Based on a survey of 450 headteachers and RE coordinators. Total of 70.5% of
participants believe that the right to withdraw is no longer required. Participants’
experiences of the right of withdrawal requests, such as the reasons given by
parents, were correlated to their views on the right to withdraw. Exploring the

roots of that belief in more detail we found that the majority of participants had
experienced withdrawal requests for various reasons, and a sizeable minority
(41.2%) had experienced requests to withdraw selectively from parts of RE. We
also found considerable confusion regarding the legal status of withdrawal requests.
Tillson, J (2019) Assessment, Truth and Religious Education. Studies in
Philosophy and Education (2019) 38: 195. https://doi.org/10.1007/s11217018-9623-6
This paper addresses the question of what should determine whether students’
answers to closed questions are marked as correct or incorrect in the context of
formal religious education, and when their answers to open ended questions should
be given more or less credit. Drawing on insights from Craig Bourne, Emily Caddick
Bourne and Clare Jarmy, I argue that a combination of judged truth, and a range of
well-argued cases about what ought to be believed given certain premises should
constrain these assessment practices. Furthermore, I argue that if we cannot find
any consistent, nonarbitrary account of how judgements of correctness and merit
are in fact being made in the context of formal religious education, then this tells
more against current practice’s inconsistency and arbitrariness than against these
constraints on how judgements of correctness and merit should be made.
Tillson, John (2018) ‘Is it distinctively wrong to simulate doing wrong?’. Ethics
and Information Technology, Issue 3 https://doi.org/10.1007/s10676-0189463-7
This paper is concerned with whether there is a moral difference between
simulating wrongdoing and consuming non-simulatory representations of
wrongdoing. I argue that simulating wrongdoing is (as such) a pro tanto wrong
whose wrongness does not tarnish other cases of consuming representations of
wrongdoing. While simulating wrongdoing (as such) constitutes a disrespectful act,
consuming representations of wrongdoing (as such) does not. I aim to motivate
this view in part by bringing a number of intuitive moral judgements into reflective
equilibrium, and in part by describing the case of a character that I call The Devious
Super Geek who simulates wrong to particular people that he knows personally. I
build bridging cases from the case of the Devious Super Geek to capture games
in which one simulates wrong to imaginary members of extant, morally salient
categories. The surprising conclusions that we are led to include not just that
simulated wrongdoing is pro tanto wrong, but that simulated Just killing is pro
tanto wrong, and also that the simulated killing of zombies and aliens is also pro
tanto wrong. Finally, I describe how I propose to handle some potential objections

and attempt to weigh the pro tanto wrong identified in the paper against some
countervailing considerations in some all things considered judgements.
Tillson, J (2019) Children, Religion and the Ethics of Influence. Bloomsbury
ISBN: 9781350066816
In Children, Religion and the Ethics of Influence, John Tillson develops a theory
concerning which kinds of formative influence are morally permissible, impermissible
or obligatory. Applying this theory to the case of religion, he argues that religious
initiation in childhood is morally impermissible whether conducted by parents,
teachers or others. Tillson addresses questions such as: how we come to have the
ethical responsibilities we do, how we understand religion, how ethical and religious
commitments can be justified, and what makes children ethically special.
Tillson, J. (2018) Might Knowledge Be Insertable? Educational Theory. 68 (6)
595-6-7
Can we coherently conceive of our having knowledge inserted into our minds,
bypassing forms of knowledge acquisition hitherto relied on? In this article, John
Tillson contends that there is value in giving serious consideration to this question.
First, insofar as technology develops apace, it is wise to start thinking about how
we would use it before its uses are available to us lest we should unreflectively
abuse it. Second, even though having knowledge inserted might turn out to be
physically impossible, its metaphysical possibility would still make reflecting on its
desirability fruitful, since evaluating this will help us to better understand what it
is that we value about education and about knowledge. While handling practical
knowledge and theoretical knowledge (or “knowledge how” and “knowledge that”)
somewhat separately, Tillson argues that, for each, insertion is conceivable. He
contends that if (a) we seem to be able to imagine inserting knowledge, (b) our
seeming to be able to imagine it survives extended critical reflection, and (c) we
can elaborate what it would consist of with plausible detail, then we have defeasible
reason for thinking that inserting knowledge is in fact metaphysically possible. In
the first section, Tillson begins by motivating the question, next briefly considers an
imaginary scenario presented in the film The Matrix as an example of what is meant
by implanting or inserting knowledge, and then fleshes out the scenario with some
more plausible details to help make the case for its coherent conceivability. In the
second section, he discusses five objections to the thesis, so as to subject the case
to extended critical reflection. These include arguments that inserting knowledge
requires inserting justification, but that justification cannot be inserted; that the
possibility of inserting false beliefs undermines the possibility of self‐trust, which is

crucial to knowledge; that inserted content has the wrong causal history to count as
knowledge; and that inserted knowledge would lack the appropriate connections to
other mental items in order to count as knowledge. Upon answering each of these
objections, Tillson concludes that the notion of knowledge insertion as coherently
conceivable can survive extended critical reflection.
Tillson, John (2018) Is all Formative Influence Immoral? Ethics and Education,
13 (2).
Is it true that all formative influence is unethical, and that we ought to avoid
influencing children (and indeed anyone at all)? There are more or less defensible
versions of this doctrine, and we shall follow some of the strands of argument that
lead to this conclusion. It seems that in maintaining that all influence is immoral,
one commits oneself to the idea that children have innate teleologies, that these
may be frustrated, and that to frustrate a child’s innate teleology would be to
wrong them. First we consider a strong view of innate teleology exemplified in the
writing of Plato. However, even those who favour such a view can approve of those
formative influences which lead people to better realise their innate teleology.
Next we consider a weaker version of the doctrine, one claiming that we ought to
broaden the possibilities available to those that we influence, and never to narrow
them. This seems too permissive a strategy, however. Finally Foss and Griffin’s
worry about a desire for control and domination being embedded in persuasion is
explored together with their proposed alternative strategy of ‘invitational rhetoric’.
Ultimately, this paper argues that we often have good reason to encourage certain
formative outcomes and discourage others.

Citizenship, identity and social justice
Bamber, P., Bullivant, A., Clark, A. & Lundie, D. (2019) Mediation and
agency in the enactment of fundamental British values by beginning
teachers: A multi-method case study, Oxford Review of Education; DOI:
10.1080/03054985.2019.1612344
There has been significant discussion and debate about the meaning and
implementation of the requirement for schools to promote fundamental British
values. While much of the research in this area focuses on surveying teachers’
attitudes, this paper set out to understand the processes of professional
enactment through which beginning teachers interpret the policy agenda across
sites and contexts in initial teacher education. A multi-method case study was
undertaken at a large provider of initial teacher education in the North of England,
following beginning teachers on project placement in primary schools. Theorising
awareness and agency as axes of professional formation, the paper identifies three
key thematic foci: community partnership; the treatment of inclusiveness and
diversity; and the professional understanding, interpretation and performance of
value language. Context shapes enactment of each theme, with reflective space
for criticality required if beginning teachers are to develop professional agency
with regard to their role as values educators. This is a feature of the culture of
placement schools, and while university-based teaching can ameliorate the effects
of unreflective compliance, it cannot provide a replacement for professional
acculturation. The paper explores the implications of reflection on enactment for
the professional acculturation of beginning teachers, making recommendations for
teacher education.
Philip Bamber, Andrea Bullivant, Alison Clark & David Lundie (2018)
Educating Global Britain: Perils and Possibilities Promoting ‘National’ Values
through Critical Global Citizenship Education. British Journal of Educational
Studies, 66:4, pp 433-453DOI:10.1080/00071005.2018.1533097
Global citizenship education (GCE) within schools in England is increasingly being
reoriented to address a statutory duty to promote fundamental British values
(FBV). This multi-method study investigates the influence of critical GCE within
initial teacher education in reshaping awareness, understanding and disposition
towards FBV amongst beginning teachers. Findings highlight a tension between
growing confidence and understanding of how to implement the FBV agenda and
the development of autonomous dispositions of the kind demanded for the practice
of critical GCE. Four teacher orientations towards FBV are developed and explored,
demonstrating the role of practice-based learning for the cultivation of critical
dispositions.

Lundie, D. (2019) Building a terrorist house on sand: A critical incident
analysis of the moral prototypes of professionals engaging with the Prevent
duty in schools in England, Journal of Beliefs and Values 40(3); 321-337, DOI:
10.1080/13617672.2019.1600283
In 2015, a duty came into effect requiring all public bodies, including schools,
to engage with the UK Government’s Prevent counter-terrorism strategy. This
article presents two case studies from mid-size English cities, exploring the moral
prototypes and institutional identities of professional mediators who made schools
aware of their duties under Prevent. Mediators in each case included serving
and former police, teachers and policy advisers, the majority of whom are now
private consultants or operating small 3rd sector agencies. Drawing from in-depth
interviews with 14 professionals, the article details the ways in which participants
constructed their relationship to normative, deliberative and legal obligations.
The article focuses on the recurrence of a high profile critical media incident in
which a young child was allegedly subject to a referral for writing about living in a
‘terrorist’ (rather than ‘terraced’) house. Reaction to this incident was archetypal
of the fear of media moral panic in reconstituting mediators’ identities as Prevent
professionals, illustrating how the enframing of events shifts professional moral
codes, policy interpretation and implementation.
Lundie, D. (2018) Security, Safeguarding and the Curriculum
Recommendations for effective multi-agency Prevent work in schools.
Liverpool Hope University; http://cepa.hope.ac.uk/media/microsites/cepa/
documents/Security%20Safeguarding%20and%20the%20Curriculum.pdf
The Counter-Terrorism and Security Act 2015 places a duty on all public bodies,
including schools, to engage with the Prevent strategy, one of four strands of the
Home Office Contest counter-terrorism policy. As a minimum, the professionals
engaging in this study were familiar with the ‘Workshop to Raise Awareness
of Prevent’ (WRAP) training format, though all of them supplemented these
materials with other aspects, recognising that schools have unique demands, which
are not addressed by WRAP alone. Interviews with 14 professionals engaging
with schools in two sites of enquiry to support Prevent work with young people
uncovered: - A range of professionals from diverse backgrounds, including current
and retired police, former teachers and local government advisers, 3 rd sector
and faith based providers, the majority operating on a private consultancy basis.
- Extensive informal networks, with schools offered diminishing central support in
identifying and accessing appropriate professional support. - At times divergent
advice being offered from the Home Office and Department for Education; schools’
understandings of the Prevent policy was heavily influenced by the professional

backgrounds and values of the consultants involved. Key recommendations: A broad and balanced curriculum provides important opportunities to discuss
controversial issues and help young people understand and 4 deliberate on the
origins of their values, develop critical thinking and digital literacy. Safeguarding
leads, Channel co-ordinators and Prevent trainers should take great care to
ensure these spaces are not closed down by fear of surveillance. - The framing
of the Prevent agenda is essential to its success. Approaches which foreground
a universal entitlement for all students to develop dispositions of critical enquiry,
intercultural encounter and digital media literacy provide a more positive framing
than approaches which focus on singling out at risk students for referral. - A
shared language has yet to develop between teachers, law enforcement and other
agencies involved in Prevent work. Shared definitions are needed, and the concept
of ‘non-violent extremism’ is particularly problematic. - More needs to be done to
communicate successful experiences with Prevent, to represent the experiences
of young people in the classroom and in the Prevent referral process, in order to
counteract a reactive media narrative and address community suspicions.
Kandemir, A., Budd, R. (2018) Using Vignettes to explore reality and values
with young people. Forum: Qualitative Social Research. 19 (2) DOI: http://
dx.doi.org/10.17169/fqs-19.2.2914
There seems to be relatively little scholarship on the use of vignettes in qualitative
research, despite their long-time application in these approaches. They appear to
be a helpful tool for framing complex or sensitive topics, but there is also some
disagreement as to what vignettes are and what they can/should be used for. In
this article, we briefly review the literature on vignettes, identifying issues in what
are often overly specific definitions and prescriptions for their use. Much of the
literature focuses on the use of vignettes prior to data collection, or on the findings
obtained in projects utilizing them. There is little to no consideration of how they
are chosen/designed or the kind/s of data they help to produce. We will therefore
focus on the choice, application, and participant responses to two vignettes from
separate research projects that were undertaken to explore, in different ways,
reality and values with young people.
Spohrer, K. & Bailey, P.L.J. (2018): Character and resilience in English
education policy: social mobility, self-governance and biopolitics, Critical
Studies in Education, DOI: 10.1080/17508487.2018.1537297
In recent years, character education has enjoyed a resurgence of interest in
different national contexts. In England, the publication of a ‘Character and

Resilience Manifesto’ by the All-Party Parliamentary Group on Social Mobility in
2014 put character education on the government’s agenda, primarily as a means
to improve social mobility. Drawing on Foucault’s notion of ‘problematisation’, this
article examines how ‘problems’ and ‘solutions’ are constructed and legitimised
through expert knowledges in the Manifesto. We find that by drawing on evidence
from psychology and behavioural economics, ‘character’ is predominantly
understood as a set of skills and dispositions to be developed in order to boost
individual labour market outcomes and wider economic growth. Hence, social
mobility is framed in (increasingly) biological and psychological terms following
a logic of human capital enhancement. Contextualising the findings in Foucault’s
work on ‘governmentality’ and ‘biopolitics’, we argue that the call for character
education is part of a wider intensification of the demand for self-government
and self-investment—a demand that is particularly pronounced for those from
disadvantaged backgrounds.
Hodkinson, A. Denzin, N. Stronach, I. Houston, E. Maslan, J. Rhodes, P.
Adams, H. (In Press) ‘Intertwangerlings’: a multiple (auto) ethnography of
journeys, gentle collisions- hard boundaries, statues, and tilt and turn gate/
bridges at the 13th International Congress of Qualitative Inquiry. Qualitative
Inquiry.
The article introduces the ‘intertwangle’, a concept grounded within the gentle
collisions of delegates at the 13th International Congress for Qualitative Inquiry
and the simultaneous retelling of multiple auto ethnographies of such encounters.
The article presents a journey to and through the 13th Congress. A journey of no
answers and no certainty- it recounts the different stories located within shared
experiences. It is a journey bounded by way markers of uncertainty, at times
self- depreciation, loss and death. It is a journey of beginnings, of no ends - of
uncertainty rather than certainty, revealing rather than obscuring.

Education for Advantage
Maslen, J. (2019) Cracking the Code: the social mobility commission and
education policy discourse. Journal of Education Policy; 34:5, 599-612, DOI:
10.1080/02680939.2018.1449891
Promoting social mobility seems to be simple common sense. However, the
solutions proposed in the UK under successive governments reflect a problematic
individualism that is not about helping all of the poorest children, but about
encouraging the poor to become as ruthless and competitive as the middle and
upper classes. This article shows how the emphasis on competition is delivered
in social mobility policy through the language and metaphors that are used. It
examines how the problem of social mobility is represented through a critical
discourse analysis of Cracking the Code: How Schools Can Improve Social
Mobility. This 2014 report, produced by the UK Government’s Social Mobility
Commission, uses metaphors, especially sporting metaphors, to engage the reader
in its discourse. These include ‘key steps’ and ‘marginal gains’, ‘walking the walk’
and ‘stepping up to the plate’, being ‘sharp-elbowed’, and ‘cracking the code’ itself.
These metaphors tell a story of competitiveness. The report exemplifies a wider
climate in which we are now trying to ‘crack’ entrenched issues such as poverty,
but still working within the neoliberal framework where the solution is yet more
competition. Through metaphor, the report seeks to justify, disguise and normalise
such competition, and make it seem common-sensical.
Perry, J., Lundie, D. & Golder, G. (2018) Metacognition in schools: what does
the literature suggest about the effectiveness of teaching metacognition in
schools? Educational Review DOI:10.1080/00131911.2018.1441127
This paper focuses on a neglected area of school policy and practice:
metacognition. As education becomes increasingly evidence-informed policy
makers, school leaders and teachers are becoming increasingly research literate
and have ready access to an ever-growing range of evidence about ‘what works’
in schools. Influential sources of evidence, such as the Education Endowment
Foundation’s Teaching and Learning Toolkit, often indicate that teaching
metacognition in schools can have a very positive effect on pupils’ outcomes. In this
paper, we examine over 50 studies to ascertain the effect of teaching metacognition
in schools on pupils’ outcomes and their wellbeing. Following our review it is clear
that there is strong evidence indicating the when metacognition is effectively
taught in schools then there is a very positive effect on pupil outcomes; there is
less evidence about the relationship between teaching metacognition and pupil
wellbeing, but the evidence which does exist is also very positive. Having identified
that teaching metacognition can help improve pupil outcomes in schools, we then
pose questions about the English government’s attitudes towards evidence-based

practice. We ask why the government adopts some policies and strategies which
have an international evidence base, while not adopting other policies or strategies
which have at least an equally strong evidence base. This paper concludes by
suggesting how policies and practices can be improved in schools, Initial Teacher
Education establishments and at the level of national policy.
Wood, M., Pennington, A. and Su, F. (2018) Pre-figurative practice and the
educational leadership of Sir Alec Clegg in the West Riding of Yorkshire,
England (1945-1974). Journal of Educational History and Administration, 50
(4), 1-17. DOI: 10.1080/00220620.2018.1501010
This article recalls a time when local government infrastructure was strong and
a Chief Education Officer’s (CEO) vision could be realised across a region, in
Clegg’s case the West Riding of Yorkshire, one of the largest of the pre-1974
counties in England. It is timely to revisit Clegg’s educational leadership and
practice from 1945 to 1974, as a valuable source of learning, and challenge to the
current ideologically-informed policy rhetoric which has undermined the framework
of democratic educational decision-making. The authors identify four possible
areas to learn from Clegg’s work. Firstly, the need for CEOs or their modern-day
equivalents or successors, to consider their potential as political and community
leaders; secondly, Clegg’s leadership style prefigures some of the recent discussion
about the leadership of public services in uncertain times; thirdly a re-evaluation of
administration and bureaucracy; and lastly the need for supportive partnerships to
enable schools to thrive.
Hodkinson, A. & Smith, C. (2018) Chronology and the new National
Curriculum for History- is it time to refocus the debate?, Education 3-13,
46(6), 700-711.
Coming some four years after the introduction of the new National Curriculum, this
article considers the media storm and debate around the concept of chronology
and how it should be taught in schools. Drawing on empirical evidence, the article
strongly suggests that young children are capable of grasping complex temporal
concepts, specifically chronology, if teachers carefully plan for their development
through targeted activities. Within the article suggestions for such activities,
including whole-school approaches, are outlined. In conclusion, the article calls for
further research into how history can be taught in a way that develops chronology
and engenders a love for and enjoyment of the subject by all pupils in our primary
schools.

Bagelman, C (2018) Unsettling Food Security: The Role of Young People in
Indigenous Food System Revitalisation. Children and Society. https://doi.
org/10.1111/chso.12268
Official assessments of Canadian food security, which greatly inform policy and
perception, paint an insufficient picture of the ways many Indigenous peoples, and
in particular Indigenous children who are most impacted by food insecurity, actually
experience and understand the problem. This article begins with a discussion of
how these metrics neglect the vital connection between access to Indigenous
food systems and Indigenous food security. To address the serious food insecurity
experienced by Indigenous peoples, this connection must be acknowledged,
and revitalisation of these food systems, which are damaged by settler‐colonial
practices, must become a focus of the discourse and action. Indigenous elders
believe children will be pivotal in revitalisation. In this spirit, this article traces
experiential learning projects on revitalisation, in which young people unsettle the
settler discourse of food security and take action in small but important ways.
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